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Venturers Trust’s Approach Explained 

The Venturers Trust – VT Curiosity Curriculum approach is built on a robust and considered philosophy 

related specifically to influences such as cognitive and neuroscience, cognitive and attachment 

development as well as national academic standards and community needs. The design is based on 

secure and evidenced foundations referenced by leaders in the scientific fields linked to the 

development of long-term learning and memory. VT members believe that the learned curriculum is the 

curriculum that actually counts for students as they strive to create informed links between theories, 

proven study, facts from history and their own ideas.   

Background: the common aim 

VT members believe that students from challenging backgrounds may need learning designed to close 

gaps and build cultural capital. An ambitious curriculum provides students with powerful knowledge1 

built on the foundations of the National Curriculum. Thinking such as, if students don’t remember what 

we have taught them, then even the richest curriculum is pointless, seem more relevant than ever as 

educators strive to assess students’ depth of conceptual understanding not just procedural skill. Key 

reference points for this position stem from experts such as: 

●  “Memory is the residue of thought”, Professor Dan Willingham (Psychologist and author). 

●  “If nothing has been changed in long term memory then nothing has been learned”, Professor 

Paul Kirschner (Educational Psychologist & Author).  

 

What does this look like in practice? 

The frame of Intent, Implementation, Impact2 is useful in analysing the effectiveness of curricula. The 

collective parts of a school’s curriculum thinking can be organised as these three interlocking elements. 

VT’s Common Curriculum and Pedagogy Framework (CCPF) offers students a consistent set of aims, 

experiences and entitlement no matter what setting they call ‘their school’. Whilst these common 

golden threads run throughout each setting, leaders and teaching staff have the autonomy to adjust and 

refine these approaches, enhancing them with context-specific needs. The CCPF enables leaders to 

 
1 Muller, J. and Young, M. (2019) Knowledge, power and powerful knowledge re-visited. Curriculum Journal. 30: 2, pp. 196-

214 
2 Ofsted (2019) Section Inspection Handbook: Section 5. Available online: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843108/School_inspection_h

andbook_-_section_5.pdf 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843108/School_inspection_handbook_-_section_5.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843108/School_inspection_handbook_-_section_5.pdf
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measure the impact of how these golden threads run through their school’s curriculum deliberately 

personalising and contextualising learning experiences. Leaders work collaboratively to create and 

construct common curriculum and pedagogical approaches, paying attention to both the ‘know of’ and 

‘know how’ (Young, 2019). Each setting integrates a pre-mapped progressive and deliberately 

challenging National Curriculum content, and uses contextual factors to adjust and enhance it. This 

common approach enables students and their families to benefit from having peers from across VT’s 

influence to link with and collectively learn with and from, comparing and contrasting. The value of 

connected learning is shared and thus extends beyond individual settings.  

  

Intent 

Developing a culture of continuous improvement 

Through both a common, co-constructed Trust-wide approach to curriculum, a culture of continuous 

improvement becomes usual: a direct outcome of these education-focused conversations. As a result, 

workload can be reduced through sharing resources and expertise across all VT Schools, as well as 

developing rigorous and Trust-wide assessment procedures. Predefined subject drivers, linked 

specifically to key concepts, are taught and learned and assessed. Staff support each other to review 

pupil outcomes searching for subtle differences to: 

 

 

a) depth of student understanding  

b) implementation of Teaching, Learning and Assessment (TLA) strategies on student engagement  

c) Impact on the quality of final outcomes. 

 

The VT ethos empowers staff to create the finest curriculum experiences that aim to deliver learning 

that is memorable, relevant, authentic in purpose and entrenched in 'know of' and 'know how'. 

Research and inquiry-informed practice sit at the heart of staff professional learning. This sense of 

professional curiosity and exploration drives a process that is committed to continuous reflection and 

refinement of practice. Philosophies linked to VT curriculum design are therefore continuously evolving.   

 

VT is totally committed to ensuring every student makes progress regardless of their context or starting 

point.  High expectations inspire, motivate, support and challenge students. We believe students should 

enjoy and be enthusiastic about their learning (the curriculum) and should be engaged motivated and 

involved in all lessons (pedagogical choices). This can be driven through a personalised curriculum and 
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range of teaching strategies and will result in a purposeful atmosphere where students are on task and 

learning. 

In addition, Spiritual, Moral, Social and Cultural (SMSC) aspects of the curriculum are key for each of our 

student's development. At the heart of each and every VT setting is the belief that every child has the 

right and ability to develop into adults who will contribute socially, emotionally and intellectually to 

communities. The ambitious curriculum will enable VT to become a centre of excellence, striving for 

outstanding student achievement, attainment and progress. This high level strategy however, cannot be 

achieved through words alone: it must be lived and integrated into a range of provisions, including 

interventions, assessments and inclusion. This process will effectively identify and support each child’s 

abilities and learning needs, setting appropriate goals that allow them to fulfil their social and 

educational potential.   

 What is VT’s Curiosity Curriculum? 

Essentially, we want our students to be curious about the world around them. We want them to have a 

‘a strong desire to know or learn something’ and be eager to learn about ‘an unusual or interesting 

object or fact’3. Our purpose is to connect students as local citizens of today with the ideas, knowledge 

and skills they will need to be the global citizens they must become.  We will help them all to be curious, 

ask probing questions and be brave in finding solutions.  They will engage with the familiar and be 

engaged by the unusual; be immersed in language and communicate in multiple languages; know how 

to practise, be resilient and challenged; be proud of their local environment and think on a global scale; 

win fairly and lose gracefully; accept help, give willingly and embrace altruism; love difference, be 

different and stand up for the rights of others just because it is the right thing to do.  We want them to 

be relentlessly creative, critically curious and to live ambitiously.  

 

The intention of the Curiosity Curriculum is to create a culture of enquiry, curiosity and challenge that 

permeates both the explicit and hidden curriculum. Using the National Curriculum as a basic 

entitlement, we have evolved the Curious-cityTM approach into the VT Curiosity Curriculum with 

common key pedagogical principles, threaded across all VT settings: 

● Being, not doing 

● Cognitive alignment 

● Breadth and depth 

 
3 ‘Curiosity’ definition according to Lexico (Oxford English Dictionary online). Available online:  

https://www.lexico.com/en/definition/curiosity 

https://www.lexico.com/en/definition/curiosity
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● Immersion and independence 

● Iterative and sequenced 

Immersion and independence through enquiry 

In a nutshell, enquiry-led learning provides students with key questions that are too big to answer in 

one go, but not so conceptually large that they do not understand the question. The purpose is to guide 

students through a scaffolded process, answering a big question by producing something, such as a 

piece of writing, performance or animation. 

Through the enquiry-led learning approach of the Curiosity Curriculum, VT have adopted the process 

that takes students through a learning journey. After engaging students in the general context of the 

enquiry, they are immersed in associated language with the aim of thoroughly understanding the 

nuances required to fully engage in the enquiry. The “Practise” stage is probably the most important 

whereby learners are encouraged to explore their newly acquired or developed knowledge and skills 

several times until they and their teachers are sure they have fully grasped and understood the skills and 

knowledge that have been taught. The enquiry culminates in a challenge; an opportunity for students, 

independently of the teacher, to prove that they have understood by answering the enquiry question in 

a practical and/or written way.  

 

Closing Cultural and Social Capital Gaps 

Through collaborative working, leaders within the Trust ensure cultural and social challenges often faced 

within the communities they serve are addressed. As a Trust we will be identifying a common set of 

experiences, enabling students and staff to join forces and create experiences that may not otherwise 

have experienced. We rely heavily on our sponsors, the Merchant Venturers and the University of 

Bristol, to enable these common experiences to take place, as they are ambitious and often out of the 

scope of an individual setting. 

Implementation: 

VT has chosen to use a suite of localised enquiries, in order to provide an intelligently designed, enquiry-

led benchmark as a starting point for all settings. Using the suite of skeleton of curious and creative 

learning opportunities that provides guidance for our teachers to inspire students with local people, 

places and stories, yet lots of room for additional contextualisation. Through the adaptation and 

contextualisation of these enquiries, over time each and every setting, whilst providing similar ‘know of’ 

and ‘know how’ curriculum construction, will naturally develop a bespoke approach reflecting the 

contrasting communities we serve. This is not a commercial set-in-stone curriculum that VT schools 
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must confirm to, but a way of ensuring curriculum design and implementation are consistent. By co-

constructing the curriculum design and each Academy’s chosen implementation methods, VT colleagues 

begin evaluating the impact and making informed decisions about which methods to continue with. 

Centralised VT decisions, that have been informed by representatives from all Academies, and that are 

evidenced by collective outcomes, are made. This process of reviewing practice ensures that Executive 

Leaders, Academy Leaders and Teachers are able to support and challenge decisions around pedagogy 

as well as each Academy’s Teaching, Learning and Assessment Policy.   

How is assessment aligned? 

Summative data drops are carefully positioned throughout the academic year. This process forms 

the basis of a specific cross VT moderation and quality assurance process. VT staff use the 

curriculum’s organisation to inform them of what they should quality assure, but also when. They 

work in teams to evaluate outcomes and over time, create vast portfolios of age / stage specific 

expectations. These are collectively quality assured ensuring that robust forms of assessment and 

data are continuously developed and communicated with all staff, students and parents. This data 

informs staff about which teaching, learning and assessment methods are having the greatest 

impact on pupil’s learning. Staff are then in a position to make informed decisions of how to refine 

their practice within specific subject drivers. Clarity on what VT ‘excellence’ looks like is then 

transmitted across all stakeholders.  The intention is to reduce staff workload, cover less content, 

but in more depth, whilst giving confidence to all that these resources are continually refined and 

evaluated for effectiveness.   

  

Teams working together, with a common focus, articulating what works, why and how are a crucial 

benefit and outcome of VT’s Curriculum organisation. A true celebration of learning is also made 

possible through cross-Trust subject links. Staff, students and their families not only know what is 

being taught across all VT Schools, but also when it is taught. They are therefore, able to 

seamlessly link with each other sharing and comparing examples of learning related to the exact 

same subject matter.  This method of curriculum organisation enables VT Academy members to 

become a unique community of networked students.  Creating an authentic sense of cross-Trust 

collective responsibility is deliberate, but a secondary outcome of VT’s curriculum organisation, is 

that of cross-Trust excitement and interest. Understanding how one pupil’s learning is part of a 

wider connection with other VT students brings a sense of connectivity and belonging.  Each VT 

Academy is encouraged and has the freedom to add further worth to the curriculum model, by 

delivering schemes that provide contextually relevant meaning and structure. Academies create 
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their personalised subject areas and guiding schemes of learning, for example, those related to 

bespoke values, behaviours and mission statements. This enables each VT Academy to root 

themselves in their communities. Remaining real, authentic and relevant to the communities that 

they serve becomes a key additional subject driver for all VT Academies.    When collectively 

evaluating the impact of implementation, staff are mindful that, “Everything works somewhere, 

but nothing works everywhere.”  

                                          Dylan William  


